WELCOME TO OUR PARENT READING
WORKSHOP@ CHRIST CHURCH

OUR AIMS FOR TODAY -

LOOK AT WHAT THE RESEARCH SAYS ABOUT READING AND ITS IMPORTANCE ~—
UNDERSTAND THE IMPORTANCE OF EARLY READING AND PHONICS
UNDERSTAND THE IMPORTANCE OF FLUENCY AND HOW YOU CAN BUILD THIS AT HOME -
HAVE A CLEAR UNDERSTANDING OF COMPREHENSION ot

GIVE HINTS AND TIPS OF HOW TO GET YOUR.HILD READING AT I-TOM\/
N
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Reading for pleasure is in
O, decline and at its lowest

levels since 2005.* ,
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The survey of 71,400 children and young people by the
National Literacy Trust early in 2023 has revealed that fewer
than one in three children (28%) aged eight to 18 read daily
for enjoyment. While this remains the same as for 2022, the
figure stood at 38% when the survey.began in ZGOW

a 26% fall in those who read daily:. )



WHY IS THERE A DECLINE IN READING FOR PLEASURE?

GAMES AND ONLINE DISTRACTIONS

RISE IN SOCIAL MEDIA

FIND BOOKS BORING

LACK OF TIME

NOT BEING READ TO FROM AN EARLY AGE BY ADULTS (AT HOME AND SCHOOL)

* SEEING READING AS A PROCESS FOR LEARNING RATHER A PLEASURE ACTIVITY

* ‘READING FOR PLEASURE' IS BEING CONFUSED WITH 'LITERACY' BY MANY PARENTS AT
HOME WHO COMMONLY DON'T REALISE THAT THE MORE IT'S PUSHED AS A SCHOOL
SUBIJECT, THE LESS LIKELY A CHILD IS TO CHOOSE TO DO IT. IN THE SCHOOL ENVIRONMENT,
THE NATIONAL CURRICULUM FOCUSES ON READING SKILLS ABOVE READING PLEASURE.
HOWEVER, WHEN PLEASURE DRIVES READING, CHILDREN ACHIEVE MORE.



AT CHRIST CHURCH OUR CHILDREN LOVE READING BUT THIS
IS WHAT SOME CHILDREN SAID...

* MY PARENTS DON'T READ WITH ME EVERY DAY BECAUSE THEY ARE
BUSY.

* MY MUM/DAD DOESN'T LIKE READING.
* WE DON’T HAVE TIME AT HOME, SO WE READ ON THE BUS.
* WE DON’T HAVE ANY BOOKS AT HOME.



- Why is redading for

pleasure vital?

Student A Reads

Sludent B Reads

Student C Reads

+¢ 20 minutes per day. +% 5 minutes per day. : +% | minute per day
| ¢ 3,600 minutes per school year. | «%* 900 minutes per school year. i 180 minutes per school year. |
«»» 1,800,000 words per year. «» 282,000 words per year. .+ 8,000 words per year.
TETY
LY
TS
TETY &
TS | ESSE =
+*Scores in the 90 percentile on +%*Scores in the 50 percentile on +%* Scores in the 10% percentile on
standardized tests. standardized tests. slandardized tests.

If they start reading for 20 minutes per night in Kindergarten, by the end of 6% grade, Student A will have read for the
equivalent of 60 school days, Student B will have read for 12 school days, and Student C will have read for 3.

Why Your Child Can’t Skip Their
20 Minutes of Reading Tonight

Travis

reads only 4 minutes per night
...or not at all

James

reads 20 minutes per night,
5 times per week

In one week:
100 20
minutes of reading minutes of reading
In one month:
400

(@@ .

In one school year (9 months):

minutes of reading

12
e R ) @ ...
By the end of eighth grade:

= (((((((. C)))

Which student would you expect to read better?

Which student would you expect to know more?

Which student would you expect to write better?

Which student would you expect to have a better vocabulary?

Which student would you expect to be more successful in school and life?
How do you think each student will feel about himself as a learner?

GREER GENIUS
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Amount of reading 20 mins 5 mins 1 min

Numlber of minutes per year 3600 900 180

Number of words per year 1.8 Million 282’000 8000

Hours read by the end of

3851 212 42

primary school

Performance on tests 90% 50% ]O%




Benefits of reading for pleasure:

There is a growing body of evidence which illustrates the importance of
reading for pleasure for both educational purposes as well as personal
development (cited in Clark and Rumbold, 2006).

Evidence suggests that there is a positive relationship between reading
frequency, reading enjoyment and attainment (Clark 2011; Clark and
Douglas 2011).

educational success than their family’s socio-economic status (OEC
2002).

There is a positive link between positive attitudes towards reading and
scoring well on reading assessments (Twist et al, 2007).

Regularly reading stories or novels outside of school is associated with
higher scores in reading assessments (PIRLS, 20086; PISA, 2009).

International evidence supports these findings; US research reports that
independent reading is the best predictor of reading achievement
(Anderson, Wilson and Fielding, 1988).

Evidence suggests that reading for pleasure is an activity that has
emotional and social consequences (Clark and Rumbold, 2006).

Other benefits to reading for pleasure include: text comprehension and
grammar, positive reading attitudes, pleasure in reading in later life,
increased general knowledge (Clark and Rumbold, 2006).

A growing number of studies show that promoting reading can have a major
impact on children and adults and their future. Upon reviewing the research
literature, Clark and Rumbold (2006) identify several main areas of the benefits
to reading for pleasure:

+ Reading attainment and writing ability;

+ Text comprehension and grammar,;

¢ Breadth of vocabulary;

+ Positive reading attitudes;

+ Greater self-confidence as a reader;

+ Pleasure in reading in later life;

+ General knowledge;

+ A better understanding of other cultures;

« Community participation; and

+ A greater insight into human nature and decision-making.



READING FROM AN EARLY AGE AND SECURING PHONICS

* READING FROM AN EARLY AGE IS Brain Development
IMPORTANT AS RESEARCH SHOWS s e L e e S
THAT IF CHILDREN ARE NOT that are faundatdlnnal for future Ieafnlng success. - o of 44 ) hg »
Parents are a child’s first and most important 1R NLINBErEof Words wiak a.cid

SECURE AND FLUENT READERS BY SR P .
YEAR 2, IT IS VERY DIFFICULT TO e S
THEN DEVELOP A LOVE OF Knowledge Readlijngl alnuddg_mwsdyuur child’s

) ) vocabulary and introduces many
READ'NG GO'NG FO RWARD. ?:s‘?l:n;':hzf:f::s% words and concepts that you might

. . not use in everyday conversation.
informative. You and your

» IN ORDER TO GET CHILDREN chid can ear something
FLUENT IN READING, THEIR
PHONIC KNOWLEDGE MUST BE

Why Read Aloud?

EMBEDDED WITHIN EYFS AND KS1. Bonding Literacy Skills
* READ TO CHILDREN FROM DAY than sharimg agsod book [l withthe prieedwerd: ||
with a child in your lap? Storytelling. Comprehension.
ZERO! Reading aloud is invaluable for
building literacy skills.




WHAT IS FLUENCY AND
WHY IS IT IMPORTANT?

What is Fluency?

Oral reading fluency includes 3 parts.
e FLUENT READING SUPPORTS READING

COMPREHENSION. WHEN PUPILS READ FLUENTLY,
THEIR COGNITIVE RESOURCES CAN BE REDIRECTED
FROM FOCUSING ON DECODING AND ONTO
COMPREHENDING THE TEXT. FOR THIS REASON,
FLUENCY IS SOMETIMES DESCRIBED AS A BRIDGE
FROM WORD RECOGNITION TO
COMPREHENSION.

BASICALLY, IF THE BRAIN’S PROCESSING POWER
ISN'T BEING USED UP BY WORKING OUT HOW
TO READ A WORD, IT CAN CONCENTRATE ON
UNDERSTANDING AND ENJOYING THE TEXT.

Accuracy

AeeUracy Reading with few errors.

The rate at which a student
reads.

The skill of reading aloud
with proper intonation,
phrasing, and expression.

Fluency is not an end in itself but a critical gateway to
comprehension. Fluent reading frees cognitive
resources to process the meaning of what is being

Why should

we focus on
Fluency? read.




WHAT IS FLUENCY AND WHY IS IT IMPORTANT?

FOR A CHILD TO BE FLUENT, PHONIC
KNOWLEDGE IS IMPORTANT.

LR L LENT, WE CAN FOCUS The Comprehension Bottleneck
ON UNDERSTANDING AND Theliquid inside the bottle represents cognitive load required for
COMPREHENSION. decoding. Where thereis too much decoding, there willbe a

bottleneck in comprehension.

WHEN COMPREHENSION IS SECURE, THE
CHILD WILL ENJOY WHAT THEY READ.

SECURE PHONICS AND FLUENCY ALL REDUCE
COGNITIVE LOAD.




THREE WAYS YOU CAN HELP BUILD FLUENCY AT
HOME...

1. READ AND FOLLOW - THE ADULT READS THE TEXT AND THE CHILD FOLLOWS ALONG WITH
THEIR FINGER. THIS HELPS THE CHILD WITH WORD RECOGNITION AND MODELS TO THEM
HOW THEY SHOULD READ WITH FLUENCY.

2. MY TURN, YOUR TURN - TAKE TURNS READING A PAGE OR A PARAGRAPH. HERE YOU ARE
MODELLING HOW TO READ WITH FLUENCY, FLOW AND EXPRESSION.

3. ECHO READING — AS YOU READ, THE CHILD CORPIES. IT IS IMPORTANT HERE TO PACE
YOURSELF AND READ AT A RATE THAT YOUR CHILD CAN KEEP UP WITH.

LET’S HAVE A GO!



WHAT IS COMPREHENSION?

COMPREHENSION SKILLS ]
* THIS REFERS TO THE UNDERSTANDING OF A

TEXT.

DEFINITION EXAMPLES

Comprehension skills are cognitive

e Summarizing
capabilities that allow individuals to

* THERE ARE CASES OF WHERE CHILDREN ARE
» Paraphrasing

ABLE TO READ THANKS TO SECURE process and understand written or
spoken information. They encompass * Drawing Conclusions
B S =R E AND THE ABILITY a range of abilities, from identifying e Sequencing Events
TO DECODE BUT DO NOT UNDERSTAND main ideas and supporting details to Ranki ,
* Ranking Information
WHAT THEY HAVE READ. making inferences and drawing

conclusions. Mastery of these skills is * Recognizing Author Purpose

essential for effective reading,

Interpreting Figurative Language

listening, and overall Identifying Cause and Effect

communication.

HELPFULPROFESSOR.COM




That's something lacking in a lot
WHAT YOU CAN DO TO HELP of modern-day.families - just

DEVELOP COMPREHENSION... talking. It's almost a lost art form.

Ryan Kwanten

* Comprehension of the world will develop comprehension in reading...
*  Ways you can develop comprehension —
* Talking a lot at home... about everything
* Develop cultural capital by going out (this does not have to cost money)
* Reading together and discussing books together
*  Why do you like this book?
*  What do you think will happen next?
*  What do you think about this character?




HOW DO WE

TEACH

COMPREHENS

ION IN
SCHOOL? A
MORE
FORMAL
PROCESS...

Class novel (10 min)

Day 1 (35 min) -

Skimming, scanning
and deep reading of
text.

Teacher to read text
with prosody.

Vocabulary — going

through the meaning
of tier 2 and 3 words
that children may not
know the meaning of.

Background
information — expose
children to
background
information they may
not know through
images, videos and
teacher explanations.

Class novel (10
min

Day 2 (35 min) -

Teacher to read
text with prosody.

Dissection of text
in detail - focus
on the use of
language and
grammatical
feature with
annotations on
the impact on the
reader. This
should be done
using the |, we,
you approach.

Class novel (10 min)

Day 3 (35 min) -

Recap text by asking
children to summarise.

Text comprehension -
teacher to model
answering of
comprehension
questions based on text
linked to either retrieval,
inference or word in
context.

Children to then
complete questions
based on the text
focusing on one specific
domain (Years 3/4) or
mixed domains (Year
5/6). Questions should
be in test style format.

Day 4 (45 min) -

Independent
comprehension -
children given new text
that is theme linked to
the one used
throughout the week.

Skimming, scanning
and deep reading of
text.

Teacher to read text
with prosody.

Children to then
complete questions
based on the text
focusing on one
specific domain (Years
3/4) or mixed domains
(Year 5/6). Questions
should be in test style

format.




Vocabulary -

Interpreting words in context and deciphering the
meaning of words unknown based on the context they
are written.

We may not know the meaning of the word ‘loathe’ here but based
on the context and other evidence within the sentence, we can
guess it means ‘doesn’t like’. How have | arrived at this conclusion?

We may not know the meaning of the word ‘incensed’ here but we
can guess it means ‘angered’. How have | arrived at this conclusion?



RETRIEVE

* RETRIEVAL OF INFORMATION IS OFTEN THE STARTING POINT FOR
DISCUSSING A TEXT. THIS MEANS PICKING THE EXACT (SPELLING AND
PUNCTUéTION TOO) INFORMATION OUT OF THE TEXT THAT THEY HAVE JUST
READ. E.G.

« WHAT WAS THE CHARACTER’S NAME?
 WHAT DID THEY EAT FOR DINNER?

* WHAT COLOUR WAS THE CAR?

* WHAT TIME DID...

SUMMARY -

* SUMMARISE MAIN IDEAS FROM MORE THAN ONE PARAGRAPH
* WHAT IS THE MAIN POINT OF THE FIRST PARAGRAPH?
* WHAT HEADING WOULD BE APPROPRIATE FOR THIS PARAGRAPH?




INFERENCE: IS AN INTERPRETATION THAT GOES BEYOND THE
LITERAL INFORMATION GIVEN AND RELIES ON THE EVIDENCE
WITHIN THE TEXT AS WELL AS BACKGROUND KNOWLEDGE.

THE POLICE FIND A THREATENING LETTER ADDRESSED TO
THE VICTIM.

* WE COULD INFER THAT SOMEONE DIDN’T LIKE THAT
PERSON.

THE BIKE LAY ON THE FLOOR NEXT TO HER AS SHE HELD HER
LEG AND CRIED.

* WE COULD INFER THAT THE GIRL FELL OFF HER BIKE.

MY STOMACH RUMBLED AS THE SMELL OF DINNER WAFTED

(ol o VaaO W E.. B EVAiL 0Bl 2 ¥



Predict — what has or what will happen based on information
stated or inferred (linked closely to inference). Again, background
knowledge here is important.

* What do predict Beowulf is going to do? What evidence have you
used to make your prediction?

* Who do you think Mr Ali is going to call2 Why?

Predictions, like inferences are neither right or wrong, they may be strong (with
secure evidence to back them up) or weak (with little or poor evidence to back
them up).



Explain —
Identify /explain how information/narrative content is
related and contributes to the meaning as a whole.

Identify /explain how meaning is enhanced through
choice of words and phrases.

Make comparisons within the text.

***See handout for example questions™**



QUESTIONS
YOU CAN
ASK AT
HOME...

Vocabulary

Find and explain the meaning of words in context

Example questions

What do the words ...... and ...... suggest about the
character, setting and mood?

Which word tells you that....?

Which keyword tells you about the
character/setting/mood?

Find one word in the text which means......

Find and highlight the word that is closest in meaning

Explain

Explain how content is related and contributes to the meaning as
a whole.

Explain how meaning is enhanced through choice of language.
Explain the themes and patterns that develop across the text.
Explain how information contributes to the overall experience,

Example questions

Why is the text arranged in this way?

What structures has the author used?

What is the purpose of this text feature?

Is the use of ..... effective?

The mood of the character changes throughout the text.
Find and copy the phrases which show this.

What is the author’s point of view?

What affect does ..... have on the audience?

How does the author engage the reader here?

Which words and phrases did ..... effectively?

Which section was the most interesting/exciting part?

How are these sections linked? =
ole -_.

Infer

Make and justify inferences using evidence from the text.

Example questions

Find and copy a group of words which show that...

How do these words make the reader feel? How does
this paragraph suggest this?

How do the descriptions of ...... show that they are ........
How can you tell that......

What impression of ...... do you get from these
paragraphs?

What voice might these characters use?

What was .... thinking when.....

Who is telling the story?

Retrieve

Retrieve and record information and identify key details
from fiction and non-fiction.

Example questions

How would you describe this story/text? What genre is
it? How do you know?

How did...?

How often...?

Who had...? Who is...? Who did....?

What happened to...?

What does.... do?

What can you learn from ...... from this section?

The story is told from whose persp’ect\ive?

Predict

Predict what might happen from the details given and
implied.

Example questions

From the cover what do you think this text is going to be
about?

What is happening now? What happened before this?
What will happen after?

What does this paragraph suggest will happen next?
What makes you think this?

Do you think the choice of setting will influence how the
plot develops?

Do you think... will happen? Yes, no or maybe? Explain
your answer using evidence from the text.

Summarise

Summarise the main ideas from more than one paragraph

Example questions

Can you number these events 1-5 in the order that they
happened?

What happened after .......?

What was the first thing that happened in the story?
Can you summarise in a sentence the
opening/middle/end of the story?

In what order do these chapter headings come in the
story?



HOW TO ENCOURAGE INDEPENDENT

READING AT HOME

HAVING BOOKS THAT THE CHILD OWNS

USING THE LIBRARY TO HELP BUILD
VARIETY

EXPOSING CHILDREN TO TEXTS BEYOND
NOVEL. E.G. COMICS, MAGAZINES,
NON-FICTION BOOKS

TAKING CONTROL OF SCREENS —
READING FIRST AND THEN SCREENTIME

SHOW THAT YOU LOVE READING...
EVEN IF YOU HAVE TO FAKE IT

GIVE CHILDREN BOOKS THAT MATTER TO
THEM (BAME AUTHORS AND
CHARACTERS, TEXTS THAT EXCITE THEM

REWARD READING THROUGH EXTRINSIC
AND INTRINSIC MOTIVATORS

Strategies to improve independent reading

Having access to resources and having books of their own has an impact
on children’s attainment. There is a positive relationship between the
estimated number of books in the home and attainment (Clark 2011).
Children who have books of their own enjoy reading more and read more
frequently (Clark and Poulton 2011).

An important factor in developing reading for pleasure is choice; choice
and interest are highly related (Schraw et al, 1998; Clark and Phythian-
Sence, 2008)

Literacy-targeted rewards, such as books or book vouchers have been
found to be more effective in developing reading motivation than rewards
that are unrelated to the activity (Clark and Rumbold, 2006).

Parents and the home environment are essential to the early teaching of
reading and fostering a love of reading; children are more likely to
continue to be readers in homes where books and reading are valued
(Clark and Rumbold, 2006).

Reading for pleasure is strongly influenced by relationships between
teachers and children, and children and families (Cremin et al, 2009).



WEBSITES

100 best books for children | BookTrust

What to read after your favourite children's books and authors
| BookTrust
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https://www.booktrust.org.uk/books-and-reading/our-recommendations/100-best-books/
https://www.booktrust.org.uk/books-and-reading/our-recommendations/what-to-read-after/#!?q=&sortOption=MostRecent&pageNo=1
https://www.booktrust.org.uk/books-and-reading/our-recommendations/what-to-read-after/#!?q=&sortOption=MostRecent&pageNo=1
https://www.booktrust.org.uk/books-and-reading/our-recommendations/great-books-guide/
https://www.commonsensemedia.org/book-reviews

Bouks to read hefore you leave Reception class.|

Welcome to the recommended read hook list for EYFS (Nursery and,
Reception). We have chosen hooks for yowr child’s age range which we
think they should have read at home or at school by the time they, leave
Christ Chuwrch EYFS. Many, of these books are from the Book Trust's list of
classics childrer's hooks written during the last 100 years. Some gf the
hooks are a part of owr English cwrriculum and some are owr personal
Javourites. We hope that you enjoy reading and sharing these wonderful
hooks.
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Bouks to read hefore you leave the infants.|

Welcome to the recommended read hook list for Year 1 and 2. We have
chosen hooks for yowr child’'s age range which we think they should have
read at home or at school hy the time they, leave Christ Church Key, stage
1. Many of these hooks are from the Book Trust's list of classics children’s
hooks written dwring the last 100 years. These hooks are our personal
Javourites. We hope that you enjoy reading and sharing these wonderful
hooks.

Bouks for 5-7 years old

Tok Tars or
PETER RABSIT

o 2

REVERE~
ENGINEER,

TR WAL

| P
N 1
Big Book

of Fears




Bouks to read hefore you leave Year 3 and Year &

Welcome to the recommended read hook list for Year 3 and 4. We have

read at home or at school by the time they, leave Christ Church Year 4.

Many, of these hooks are from the Book Trust's list of, classics children's

hooks written during the last 100 years. Some gf the hooks are apart of

owr English. curriculum and some are owr personal favourites. We hope
Bouks for 7-9 yewrs old
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Bouks to read hefore youw leave Christ Chwrch School

Welcome to the recommended read hook list for Year 5 and 6. We have
read at home or at school by the time they, leave Christ Chuwrch. Many, of
these hooks are from the Book Trust's list gf classics children’s hooks
written during the last 100 years. Some gf the hooks are a part af our
English cwriculum and some are owr personal favourites. We hope that
Books for
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ANY QUESTIONS?
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